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TU KHOA

Trudng Dai hoc Lac Hong (LHU);

Hé théng quan 1y hoc tap (LMS);

Nén tang Moodle;

Hé théng quan 1y hoc tap trén nén tang
Moodle (LEARN);

Pai dich COVID 109.

TOM TAT

Str dung hé thdng quan ly hoc tap (LMS) hay hoc tap tir xa dong vai tro quan trong
trong qua trinh day va hoc trong thoi ky dai dich COVID-19. Céc truong dai hoc &
Viét Nam, don cir Truong Dai hoc Lac Hong (LHU), dé st dung mét sé hé théng
LMS trén nén tang Moodle dé hd tro giang vién va sinh vién. Bén canh céc ting
dung phd bién, LHU d3 trién khai st dung hé théng LMS trén nén tang Moodle,
con goi 1a LEARN. Tuy nhién, sir dung LEARN thinh thoang gap mét sé van dé.
Liéu raing LEARN van duy tri vai tro sau dai dich hay khong? Bai viét kiém tra y
kién sinh vién vé sir dung LEARN nhu cong cu truc tuyén hd tro hoc tiéng Anh.
191 sinh vién tham gia tra 1oi bang cau hoi truc tuyén vé sir dung LEARN khi hoc
tiéng Anh. Két qua cho thay sinh vién nhan thac tich cuc vé LEARN. Tuy vay, ton
tai mot s van dé vé két ndi mang va ky thuat, do d6 cac giai phap thiét thuc duoc
dua ra: mua thém thiét bi phat song wifi dé cai thién van dé két ndi internet va to
chire tap huan online hoic tai video hd trg sinh vién, dac biét sinh vién nam nhit va
nam hai giai quyét cc van d& ky thuat gap phai khi sir dung trang LEARN.
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ABSTRACT

The use of learning management systems (LMS) or remote learning has become
more important in the teaching and learning process during the COVID-19
pandemic. Universities in Vietnam, such as Lac Hong University (LHU), have
used several Moodle-based LMSs to support teachers and students. In addition to
other popular learning and teaching technologies, LHU has been employing
Moodle-based LMS, www.learn.lhu.edu.vn, also known as LEARN. However,
using LEARN occasionally ran into issues. Has LEARN continued to emphasize
its role afther the pandemic? The article examines the students’ attitude to use
LEARN as an online learning tool in studying English. Online questionnaires
about how to use LEARN in learning English were posed to 191 students. Their
favorable perceptions about learning English using Moodle (LEARN) are
presented in the findings. However, there are still some clear drawbacks to
utilizing Moodle for English education, such as network and technological issues
that were also covered in the report. Then some practical suggestions for such
issues have been presented: purchasing more wifi routers to improve internet
connectivity and scheduling online workshops or upload videos on resolving
technical problems students, especially freshmen and sophomores encounter while
using LEARN.
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1. INTRODUCTION

Technology is quickly proving to be a valuable tool for
both foreign language teachers and students. English
language teachers have used a variety of online resources,
including video clips, music, pictures, quizzes, and other
materials for more effective foreign language instruction,
and students benefit technologically from every aspect of
their learning in order to achieve better academic
performance. Given the requirement for emergency
remote learning during the pandemic, information and
communication  technology  (ICT) utilization s
undoubtedly a crucial component of teaching and
learning. According to Munasinghe and Wijewardana
(2016), LMS, one type of ICT-based learning platform,
are effective for helping students comprehend the material
and promote learning. Additionally, LMS offers a variety
of tools for students, including file-sharing capabilities, a
chat room for discussion, a calendar, and the ability to
manage learning activities and experiences. Teachers have
used a variety of LMS platforms to support their online
courses. In addition to Blackboards, Canvas, and
Brightspace, Moodle-based LMS is regarded as the most
well-liked teaching and learning tool. Because it offers a
free open-source platform, educational institutions all over
the world, including Vietnam, use it extensively (Berg &
Lu, 2014). Throughout and after the COVID-19, the
Moodle-based LMS (LEARN) at LHU has highlighted its
function as a useful online learning tool. The purpose of
this research is to look into how LHU students feel about
utilizing LEARN and discover some issues they have with
learning English via LEARN after the COVID-19. The
other sections of the paper contain relevant research on the
benefits of utilizing an LMS built on Moodle for teaching
and learning, earlier research on the use of LMS for
teaching and learning English, the function of LEARN at
LHU, methodology, and finally, results are also examined
and addressed with practical recommendations.

2. CONTENT

2.1 The role and use of Moodle-based LMS in English
teaching and learning

A software program called Moodle (Modular Object-
Oriented Dynamic Learning Environment), which is
available without charge under the terms of the GNU
General Public License (Brandl, 2005), helps teachers
create online courses with opportunities for dynamic
interaction. A course management system called Moodle
was developed to assist the educational system in
developing efficient online learning (Subramanian et al.,
2014).

As a social constructional approach to education,
Moodle can help learners enrich the educational
experiences in alternative ways (Brandl, 2005). Gogan et
al. (2015) states that Moodle is a tool used for students to
create popular dynamic online websites with a LMS based

platform. According to Zabolotniaia et al. (2020), the
benefits of Moodle-based LMS have been described:
creating new and  sophisticated  technological
improvements for more feasible learning, organizing
systems to exchange various international knowledge for
practical experience, and developing higher education,
especially in international cooperation for the
effectiveness  of  international  cooperation.  The
effectiveness of Moodle in Education has been reported.
Accordingly, Costa et al. (2012) reported the use of
Moodle in Portuguese University which is only intended
for students who are already enrolled. The platform can be
shared based on its use geographically (for chat or
discussion forums) and functionally, that is, it is easy to
process student assessments in the form of quiz scores and
assignments on Moodle. Moreover, Badia et al. (2018)
examined the teacher perspective in using Moodle and
shows that using Moodle brings significant impact on
teachers and students’ connection.

In English language teaching (ELT), a variety of
researchers have also reported the use of Moodle in their
ELT practice. Rymanova et al. (2015) reported that the
use of Moodle in ELT has provided the flexibility for the
students to choose the learning activities by interest.
Suppasetseree and Dennis (2010) reported the use of
Moodle in Thailand among teachers, and the result claims
that Moodle made their ELT better when uploading and
sharing online learning materials for their students to
practice after class. Jeong (2017) presented that the use of
Moodle has been beneficial for teachers and students to
facilitate a flipped classroom; therefore, it is successfully
promoting student’s English communicative ability and
classroom interaction.

In terms of students’ perspective in using Moodle,
Suppasetseree and Dennis (2010) surveyed 213 students
on using Moodle, the results displayed that the students
had positive opinions toward learning English via Moodle.
Alhothli (2015) reported the use of Moodle brings a
positive impression from the students, staff and teachers,
which were also strengthened by Gunduz and Ozcan
(2017) in their study that the students are sufficiently
perceive themselves and recognise benefits in using
Moodle. Munasinghe and  Wijewardana (2016)
investigated the students’ attitude towards the use of LMS
in Sri Lankan Universities, and the results confirmed that
the students had positive attitudes to use of LMS.

During the COVID-19 era, with the participants of 392
students from the Department of Integrated Science
Education, the University of Education, Quansah and
Essiam (2021) reported the students’ acceptance of
Moodle-based LMS as a convenient and user-friendly
online platform. In addition, some researchers have
discussed the use of Moodle as the key medium of
teaching and learning English to meet the need of
emergency remote learning. Alturki and Aldraiweesh
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(2021) conducted an online survey of student LMS users
King Saud University, and the findings showed the
students’ desire to use LMS with beneficial effects on
learning as sustainable student engagement. Maulana and
Lintangsari (2021) examined students’ attitude toward the
use Moodle-based LMS as indispensable and very
effective tool in English learning and the results showed
their positive attitude to the use of Moodle. The prior
researches emphasised the effective and beneficial role of
LMS in English language learning. However, after the
COVID-19, when normal traditional classroom comes
back, whether LMS has still been promoted and integrated
in traditional teaching and learning is a concern.

2.2 The use of Moodle-based LMS (LEARN) at LHU

Learn.lhu.edu.vn (LEARN), designed by Center for
Information and Documentation, has been acknowledged
as an officially online learning resource at LHU. Via
LEARN, lecturers can conduct structured lecture activities
(upload learning materials, announcement, lectures,
assignments, design various quizzes) provide scores and
learning feedback while the system enables LHU students
to use its features, including accessing learning materials,
watching videos, completing assignments and quizzes,
uploading their homework documents, and providing their
learning feedback as well. The staff and managers of
academic affairs are able to create online classes as
required by lecturers, manage the number of online
teaching and learning periods via LEARN.

It has worked effectively during COVID-19 pandemic.
After providing their email, phone number, the staff code
or user’s name and logging in LEARN, lecturers can see
all the courses on the left side of LEARN website,
including course names, participants, badges, grades. For
each course, they can enroll more students into the course,
upload their resources, add or design activities. Before
applying LEARN, there have been a number of workshops
of guiding both lecturers and students in using LEARN
and an official document in which outlined the specific
guidelines for online teaching and learning in the context
of COVID-19 has also been published. Accordingly,
LEARN has been recognized as an official website for
online instruction, and teachers of all courses are required
to upload lectures there and continuously update their
lecture every week and throughout the course of 15
weeks. Based on the effectiveness of their online lectures,
which included the number of students participating in
online lectures, their readiness to complete homework and
assignments as assigned, and lecturers’ marking results,
lecturers were required to teach students at school for an
additional 30, 50, or 70% of the time after the social
distancing period.

Unquestionably, LEARN has been highlighted for its
useful and successful role, particularly in English teaching
and learning. On LEARN, English instructors can upload

PowerPoint, Word documents, insert audio/video files,
photographs, links, or even record audios; create different
quizzes in the form of multiple choice, short answer, true
or false, essay, drag and drop into text, embedded answers
(cloze), choose missing words, and so on. Via the report,
chart data, and grading summary, they can manage the
learning course and monitor the progress of the students.
Due to time restrictions that coincide with other urgent
activities, they can even conduct lectures utilizing
LEARN without interfering with the teaching schedule
and without having trouble finding a replacement
timetable. For learners, they can upload their assignments
(word, pdf, image, link) with the under-5 MB capacity.

For managers of Training Department and academic
affairs personnel, they have utilized LEARN as a tool to
develop online courses, report the realities of online
teaching and learning. However, there have been some
disadvantages on LEARN. Despite the fact that the
courses have been established, students cannot view them
immediately on LEARN. Lecturers must click “turn on”
function to edit or add new tasks or edit existing ones, add
students to current courses by “enrolling users”, or design
a new assignment or quiz, which requires several steps.
Overall, LEARN has met general requirements for both
teachers, academic affairs staff and students. After
COVID-19, online learning and teaching through LEARN
has been still maintained for 30 percent of the whole
semester for all courses. Any lectures and other resources,
homework must be uploaded in advance if there are any
online studying session. As a result, the study was
conducted to in order to collect students ‘opinion and
further feedbacks on using LEARN in their English
language courses.

2.3 Methodology
2.3.1 Research design

The research paper aims to explore the students’
opinion about learning English via LEARN. The
methodology adopted is both qualitative and quantitative
methods with the purpose of looking for the practical use
of LEARN in learning English. Problems they encounter
on LEARN were presented and discussed, then feasible
solutions were ananlysed and recommended.

2.3.2 Research questions

1. What are students’ opinions toward English learning
with Moodle (LEARN)?

2. What are differences between English majors and
non-English majors in using Moodle-based LMS
(LEARN)?

3. What are their challenges or issues do they
encounter when learning English using Moodle
(LEARN)?
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2.3.3 Participants

191 LHU’s students, both English majored and non-
English majored, have participated an Google-form based
survey. They are required to share their ideas on the use of
LEARN in English learning.

2.3.4 Instruments

The research questionnaires applied in the study: items
1,2,3,8,9, 10, 11, 15, 16, 17, 18, 19 and 20 were adapted
from questionnaire items 1, 2, 3, 14, 10, 13, 11, 15, 16, 17,
18, 19 and 20 respectively in the works of Suppasetseree
and Dennis (2010) and the remaining items 4, 5, 6, 7, 12,
13 and 14 from questionnaire items 1, 11, 2, 8, 9, 5, 7
respectively in that of Maulana and Lintangsari (2021).
The five Likert — scale questionnaires (1 for strongly
disagree, 2 for disagree, 3 for Neutral, 4 for agree and 5
for strongly agree) comprises 20 items that asks LHU’s
students’ attitude to their use of LEARN in learning
English after COVID-19 pandemic. There is also one
open-ended question in the questionnaires that aims to get
students’ feedback on what difficulties or problems they
encounter while using LEARN in learning English. After
the survey, the answers from questionnaires were
analyzed to find out the problems, and practicable
solutions were discussed.

2.4 Findings and discussion

The table 1 below presents their demographic data from
191 students taking part in the online survey. 105 of the
respondents are English majors, and the remainder are
non-English majors.

Table 1. Demographic background of respondents

Cateqor Sub- Percentage  Total of
gory category (%) respondents (N)
English 54.7 105
Major
Non
English 453 87

When asked how frequently they used LEARN for
their English language learning, the results form Figure 1
shows that 52 (27.52 %) of the participants used LEARN
very often, 116 (60,7%) often used it, and the remainder
sometimes used it in their English language learning.

No. of students use LEARN

= very often = often sometimes

Figure 1. Students’ frequency of using LEARN

Question 1: What are students’ opinions toward
English learning with Moodle (LEARN) after COVID-
19?

The questionnaire items with the six dimensions have
reflected the students’ attitude of the use of LEARN as an
online learning tool. The findings of each specific
dimension of questionnaire items are described and
explained:

Access to LEARN (items 1, 2, 3)

No. of Students accessing to LEARN

| Y

Strongly disagree ] ;
i

Disagres gy

el — 34
AT s 03

g e — 53

= [tem 3. It is fast and refiable.
Item 2 It is easy to access from home
ultem 1. It is easy to access fromthe classroom.

Figure 2. Students’ response to Access to LEARN

When it comes to their capacity to access LEARN, 146
respondents strongly agreed or agreed that they had no
trouble doing so while in class, whereas 165 said doing so
while at home was considerably simpler. With a mean
score of 3.9, more than 70% of all respondents thought the
LEARN website was quick and dependable.

The benefits of using LEARN (Items 4, 5)

No. of students responding to LEARN
benefits

103
o 85
a9 a4
40 22 24 I 21
20
> fm AN mll :H :m

Strongly agree Agree MNeutral Disagree Strongly
disagree

mltem 4. LEARN is a useful teaching platform.

mItem 5. Learning through LEARN is more useful than learning in a traditional class.

Figure 3. Students’ response to benefits of LEARN

Students’ response to LEARN’s benefits is displayed
by items 4 and 5 (Figure 3). Item 4 described their
response to “LEARN is a useful teaching platform”. 160
of 191 students strongly agreed or agreed with the fact
that LEARN is useful teaching website for learning
English while 24 students’ response was neutral and the
rest disagreed or strong disagreed. Items 5 of students’
opinion on the statement “Learning through LEARN is
more useful than learning in a traditional class.” received
different responses. With the mean score of 3.1, 61 of 191
students strongly agreed or agreed, 65 students gave their
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neutral response while 44 disagreed and 21 strongly
disagreed. It can be concluded that LEARN is obviously a
useful platform, but it cannot replace the traditional
English classroom in which face-to-face learning and
teaching take place.

Interaction & Communication (items 6, 7, 8)
No. of students

Strongly disagree -99 12
Disagree | 2&2
Neura! R 1

soe o 7;
suongly agree L b 2
o 10 20 30 40 50 60 70 80

Ttem 8. 1t is helpful to participate in online chats.
mItem 7.1t is easier for teachers and students to communicate.
mtem 6. LMS (LEARN) creates interaction with the facilitator (lecturers)

Figure 4. Students’ response to Interaction & Communication
via LEARN

Figure 4 shows the way of interaction or
communication between teachers and students when
learning English conducted on LEARN platform. 76
students agreed, and 32 students strongly agreed; 63
students gave a neutral opinion, 11 students disagreed, and
9 students strongly disagreed with the idea that LEARN
can develop their interaction with lecturers. Item 7 talks
about LEARN, which promotes communication between
instructors and students. With the mean score of 3.4, 70
were neutral, 69 agreed that they felt easier, 24 the
students strongly agreed to communicate with their
teachers while 20 students disagreed and 8 remainders
strongly disagreed with that. The value of taking part in
online chats is mentioned in item 8. The mean score of 3.3
shows that students were neutral on that LEARN makes it
helpful to chat online. From these results, it can be said
that LEARN supports and interaction and communication
between students and lecturers, but students did not prefer
chatting on LEARN.

Resources & sharing materials on LEARN (items 9,
10, 11, 12)

Figure 5 shows students responses toward Items 9 to 12
which measure students’ response to resources on LEARN
where they can download, read online, watch videos,
listen to audios, undertake quizzes, download or upload
their homework assignments.

Only 6 students disagreed with this idea, and 7 strongly
agreed, while 153 students said they would download or
read online written course materials. The ability to watch
audio and video materials from LEARN was endorsed by
152 students in item 10.

For item 11, they also demonstrated their positive
attitude towards online quizzes and exercises on LEARN

in which 54 students strongly agreed, 103 students agreed,
and 25 students were neutral.

Items 12 showed that 99 students agreed with the
statement that LEARN makes it easy for students to
download and upload their classwork and homework files,
53 students strongly agreed with the statement, 27
students were neutral, but only 9 students disagreed, and 3
students strongly disagreed with the statement.

ltem 12. Itis 4 Ne. of Students
convenient for you h 9
to download & 27
classwork and..
Item 11. Itis
helpful to L35
undertake online 23
quizzes.
tem 0.t [ 10
helpful to watch or 23
listen to audio and “ 10

video files.

[tem 9. It is helpful . 57

to download or 25
read online written
class resources

102

=)
=1
.
=1
2}
=1

2 G a0 100 120
mStrongly disagres (N) WDisagres (N) ® Neotral (N) ® Agree (N) mStronglyagres (N)

Figure 5. Students’ response to Resources on LEARN

In general, it can be said that LEARN facilitates the
sharing of online educational resources, the implementing
of quizzes, and the downloading and uploading of student
assignments.

Support learning autonomy (items 13, 14)

No. of Students

Strongly disagree [l
Disagre= [l
Neotral - |

Stonglyagre: NS
0 50 100 150 200 250

m Item 13. There is sufficient time to finish tests & assignments

m]tzm 14. Learning via LEARN makes you realize that you can leam from anywhere in the
world

Figure 6. Students’ response to learning autonomy on LEARN

The students’ response toward LEARN can encourage
learning item autonomy as described by the items 13 and
14. Ttem 13 presented the students’ answer to the
statement “There is sufficient time to finish tests and
assignments.”. The mean score of item 13 was 3.8.
Accordingly, 118 students agreed that the time allotted for
tests and assignments on LEARN is sufficient, 21 students
strongly agreed, 41 students were neutral on the statement,
6 students disagreed, and 5 students strongly disagreed.
Additionally, item 14 is about, how students can realize
that they can learn from anywhere in the world via
LEARN. The mean score of this item was 3.9. 88 students
agree that learning through LEARN makes them realize
that they can learn from anywhere in the world, 54
students strongly agree, 37 students are neutral with the
statement, which was not supported by 8 students
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disagreeing, and 4 students strongly disagreeing. In
conclusion, LEARN provides adequate time for students
to complete tests and assignments, and LEARN is also
accepted as a learning tool that enables students to learn
anywhere in the world.

Student self-reflection (Items 15, 16, 17, 18, 19, 20)

Mo. of Students
ltem 20. | wantto use LEARN [’ 11

in other courses in the future, ﬂ 75

Item 19. | only use LEARN as [l 16
course requirement. ﬁ a0

Item 18. | need to improve my g0
typing skills when using o 5l as
LEARN.
Item 17. | need to be very |_3?

disciplined when using ﬁ 92
LEARN.

Item 16. My English learning is ‘711

enhanced when using LEARN. m %

ftem 15. | am more confident [ E‘a

online when using LEARN.) ﬂ 76

o 50 100

mStrongly disagree (N} m Disagree (N}
Meutral (M) mAgree (M)
mStrongly agree (M)

Figure 7. Students’ self-reflection on LEARN

With a mean score of 3.7 for item 20 on the survey
about students' self-reflection, 117 respondents said they
would like to use LEARN in future classes, while 57
others were neutral. The use of LEARN, according to 103
students, improved their English learning. 120 students
felt that they needed to improve their typing abilities in
order to work more efficiently on the platform, while 105
students believed that they needed to be very disciplined
to use LEARN. 116 students indicated that they only
utilized the LEARN since it was a mandatory for their
course. Students who took part in the survey generally
agreed to use LEARN in the needed course as well as
other courses in the future and understood that using
LEARN requires them to be very diligent and develop
their typing abilities.

Question 2: What are differences between English
majors and non-English majors in using Moodle-based
LMS (LEARN)?

:

4.
3
2
1

0

mEnglish majors  mMNon-English majors

Figure 8. The difference between English majors and non-
English majors in using LEARN (mean score)

Figure 8 presents the survey results (mean scores)
related to students’ different responses on using LEARN
as an online learning tool among English majors and non-
English majors. Accordingly, there is little difference in

their answers to six dimensions of using LEARN as an
online tool for learning English. However, they showed
different responses to items 5, 6, 7, 8, 13, 18, 19 and 20.

In terms of item 5 “Learning through LEARN is more
useful than learning in a traditional class.”, the mean score
for English majors is 2.9 while that for non-English
majors is 3.3. It can be explained that more English
majors, rather than non-English majors did not consider
that LEARN could replace a traditional class in their
English courses.

Items 6, 7, and 8 asked opinions of both English major
and non-majors about communication and interaction that
LEARN can bring to both students and facilitators, with
the mean scores of 3.5, 3.3, 3.1 for English majors’
responses, in comparison with the mean scores of 3.7, 3.6,
3.5 for non-English majors, it can be said that English
majors did not express their agreement with the useful
functions of online chats or interactions that LEARN
brought to them. At the same time, non-English majors
recognized the interaction and communication with
English teachers that LEARN create when they learn
English on this platform.

Item 13 asks students if they think the time to do tests
and assignments on LEARN are enough for them. The
mean score for English majors is 3.8 while that for non-
English majors is 3.6, which indicates the latter’s need
more time to finish their English tests and assignments via
this learning tool.

Items 18,19, and 20 are about students’ self-reflection
on LEARN, asking whether they think it is necessary for
them to improve their typing skills when using LEARN,
their desire to use LEARN as an English course
requirement and for other future courses. The mean scores
of items 18,19, 20 are 3.7, 3.7, 3.6 for English majors and
3.5, 3.5, 3.8 for non-English majors. More English majors
agree that they need to improve their typing ability, keep
learning on the platform as a course requirement, but more
non English majors express their wish to use this platform
for other later courses.

To conclude, both English and non-English majors
expressed their good attitude toward LEARN as an online
learning tool for learning English and other courses in the
future.

Question 3: What are their challenges or issues do they
encounter when learning English using Moodle
(LEARN)?

The followings are the most common challenges students
encounter:

“The website loads slowly.”

“It takes a long wait to access LEARN on my
smartphone.”
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“The layout of LEARN seems inconvenient to operate and
to submit assignments, there are a few cumbersome
steps.”

“LEARN often has some mistakes. Like, it can't recognize
the correct answer if we just change the uppercase to
lowercase and the same as the opposite case. Yet, I'm still
impressed by LEARN, because some documents as well
as assignments still help me a lot.”

“It’s hard to access, always having wrong answer because
of wrong or no punctuation.”

“I want to have a sample question and answer in every
quiz on LEARN.”

“Students need to learn how to use LEARN, sometimes I
have to login again.”

Among difficulties or problems via LEARN, generally,
Internet connectivity and technical issues need solving
immediately. Based on theoretical works of connections
circle by Quaden, Ticotsky, Lyneis and Walker (2006),
relationships among factors connected to the issue of
improving Internet connectivity were reflected and
analysed in Figure 9.

From Figure 9, various factors play a crucial role in
determining the quality of Internet connectivity.
Technological advancements serve as a foundation,
driving innovation and improvements in internet
infrastructure. These advancements directly influence the
quality of devices available in the market, which in turn
impact the overall internet experience.

How to improve Internet connectivity?

Point of
e Improved Internet

J connectivity

Number of Wifi

Routers Weather
Polnt of Conditions
oint o

Leverage

Quality of
Devices

Upgrading
Internet
Bandwidth

Number
of Users

Connection
Method
(Wire/Wireless)

Technogical
Advancements

Internet
Use Capacity

Router Location
(near/far)

Figure 9. Factors connected to Internet connection

Furthermore, the devices' performance and capabilities
are further influenced by the router location, as its
placement affects signal strength and coverage.
Additionally, the number of WIFI routers within an area
also contributes to better connectivity, ensuring broader
coverage and reduced congestion. Weather conditions,
such as storms or interference from environmental factors,
can introduce temporary disruptions. Furthermore, the

number of users simultaneously accessing the Internet,
and the capacity of Internet use affect the overall network
load. Finally, the connection method, whether wired or
wireless, determines the efficiency and reliability of
internet access. To address this, upgrading internet
bandwidth and buying more WIFI routers becomes
essential to accommodate the increasing demands. All
these interconnected factors collectively contribute to
establishing a solid foundation for better Internet
connectivity.

Based on theoretical works by Kepner and Tregoe
(1997) and Lopes, Clune and Andrews (2007), scenarios
are created in order to explore a variety of possible futures
before making choices about a preferred future for
improving Internet connection.

QuICK

WINS Wik
PREFERRED
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Figure 10. Possible futures for better Internet connection
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Figure 11. WIFI router purchase project funnel

From Figure 10, it can be said that buying multiple
WIFI routers may be preferable. However, how can this
idea become a reality? Then, apply the theory from works
by Al-Samarraie and Hurmuzan (2018), think about the
costing and time as well as the expertise by asking several
questions relevant to the future project that brings better
internet connectivity as follows:

Similar analyses were done for technical issues and
come to the idea that that scheduling online workshops or
uploading videos on technical issues can be practically
and immediately conducted.

3. CONCLUSION AND RECOMMENDATIONS
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Aiming to describe LHU students’ various opinion on
the use of LEARN as an online learning tool for study
English, with different dimensions of the platform
mentioned above, the study has highlighted useful and
practical functions of LEARN as the main tool to facilitate
directly English face-to-face instruction in the setting of
post COVID-19. This research reported the same results
as the previous one which showed various positive
responses of the use of LMS in education generally, in
English language learning particularly by Suppasetseree
and Dennis (2010), Munasinghe and Wijewardana (2016),
Jeong (2017), Maulana and Lintangsari (2021). In
addition, the results demonstrate non-English students’
ideas to give more time for online tests and assignments,
more English majors’ self-reflection on improving typing
skills, all students’ wish to apply LEARN not only for
required courses but also for other upcoming ones. The
problems faced by students in using LMS in this study are
due to objective factors such as internet connections,
technical issues from the platform itself and from not
sufficiently being trained on how to use it. From such
research findings and discussion, to promote LHU
students’ acceptance and use of Moodle — based LMS
(LEARN), it is advisable to conduct two feasible plans:
purchasing more WIFI routers and running online
workshops or uploading videos on solving technical
issues.

4. REFERENCES

[1] Alhothli, 1. N. (2015). Investigating the impact of
using Moodle as an e-learning tool for students in an
English language institute.

[2] Al-Samarraie, H., & Hurmuzan, S. (2018). A review
of brainstorming techniques in higher education.
Thinking Skills and Creativity, 27, 78-91

[3] Alturki, U., & Aldraiweesh, A. (2021). Application of
learning management system (LMS) during the covid-19
pandemic: A sustainable acceptance model of the
expansion technology approach. Sustainability, 13(19),
10991.

[4] Badia, A., Martin, D.,, & GoOmez, M. (2018).
Teachers’ perceptions of the use of Moodle activities and
their learning impact in secondary education.
Technology, Knowledge and Learning, 24(3), 483- 499.
https://doi.org/10.1007/s10758-018-9354-3

[5] Berg, D. R, & Lu, Y. (2014). Student attitudes
towards using Moodle as a course management system
Moodle. In International Conference on Recreation and
Leisure Industry & Language Application, 327-336.

[6] Brandl, K. (2005). Are you ready to “MOODLE”?

[7] Costa, C., Alvelos, H., & Teixeira, L. (2012). The use
of Moodle e-learning platform: A study in a Portuguese
University. Procedia Technology, 5, 334- 343.

[8] Gogan, M. L., Sirbu, R., & Draghici, A. (2015).
Aspects concerning the use of the Moodle platform —
Case study. Procedia Technology, 19, 1142-1148.

[9] Gunduz, N., & Ozcan, D. (2017). Implementation of
the Moodle system into EFL classes. Profile: Issues in
Teachers” Professional Development, 19, 51-64.

[10] Jeong, K. O. (2017). The use of Moodle to enrich
flipped learning for English as a foreign language
education. Journal of Theoretical and Applied
Information Technology, 95(18).

[11] Kepner, C. H., & Tregoe, B. B. (1997). The new
rational manager: An updated edition for a new world.
No. 658 K445n Ej. 1). PRINCETON RESEARCH
PRESS.

[12] Lopes, A. M., Clune, S., & Andrews, T. (2007).
Future Scenario Planning as a tool for sustainable design
education and innovation.  In Connected 2007
International Conference on Design Education. New
South Wales: University of New South Wales.

[13] Maulana, N. R., & Lintangsari, A. P. (2021). The
Use Of Moodle In English Language Learning During
The Pandemic: The Students Voice. The Journal of
English Literacy Education: The Teaching and Learning
of English as a Foreign Language, 8(1), 27-41.

[14] Munasinghe, P. G., & Wijewardana, W. P. (2016).
Attitudes of Students When Using Learning Management
Systems. The Academy for Global Business Advancement
(AGBA), 13th Annual World Congress, The First Sebelas
Maret Conference on Entrepreneurship, Innovation and
Community Development (SMARTCEIC), Inc.

[15] Putri, E., & Sari, F. M. (2020). Indonesian EFL
students’ perspectives towards learning management
system software. Journal of English Language Teaching
and Learning, 1(1), 20-24.

[16] Quaden, R., Ticotsky, A., Lyneis, D., & Walker, N.
(2006). Do you want fries with that? Learning about
connection circles. The shape of change. Stocks and
flows, (978), 30.

[17] Quansah, R. E., Essiam, C. (2021). The use of
learning management system (LMS) moodle in the midst
of COVID-19 pandemic: Students’ perspective. Journal
of Educational Technology & Online Learning, 4(3),
418-431.

[18] Rymanova, I., Baryshnikov, N., & Grishaeva, A.
(2015). E-course based on the LMS Moodle for English
language teaching: Development and implementation of
results. Procedia - Social and Behavioral Sciences, 206,
236-240.

[19] Suppasetseree, S., & Dennis, N. K. (2010). The use
of Moodle for teaching and learning English at tertiary
level in Thailand. The International Journal of the
Humanities, 8(6).

[20] Zabolotniaia, M., Cheng, Z., Dorozhkin, E., &
Lyzhin, A. (2020). Use of the LMS Moodle for an
effective implementation of an innovative policy in
higher educational institutions. International Journal of
Emerging Technologies in Learning (iJET), 15(13), 172.

JSLHU, Issue 19, December 2024


https://doi.org/10.1007/s10758-018-9354-3

